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Executive Summary
The Greater Manchester Colleges Group (GMCG) Digital and Blended Learning Project
brought together all nine colleges that serve all the ten boroughs of the Greater Manchester
City Region. Managed by a small central team at LTE Group and The Manchester College,
the project was steered by senior leaders from GMCG and further supported by specialists
in the field of digital and blended learning in Further Education (FE). The project took place
between August 2020 and March 2021 through the Department for Education’s ‘College
Collaboration Fund’ (CCF).

The overarching aim of the GMCG Digital and Blended Learning project
The overall objective of the project was to bring together subject experts in a ‘Communities
of Practice’ model to identify, evaluate, develop and deploy the most impactful digital
content and resources for FE students through the recruitment and development of Digital
and Blended Learning Champions (DBLCs) in each college. The project also had ambition to
work at a strategic level to influence, inform and shape the mid to longer-term development
of digital and blended learning strategies of colleges across the partnership.
A key output for the project was the development and co-creation of an online Digital and
Blended Learning Teacher Toolkit, to support the delivery of CPD and to share resources and
emergent good practice across the community.

Key findings from the evaluation
Quality of Education
1. Teachers are becoming more confident and they are developing their digital
practices, but this takes time and differentiated support
2. Teachers appreciated person-centred, contextualised support
3. Collaborative work aids critical reflection and helps drive up standards
4. Teachers need time and space to access training and trial resources/ digital
learning opportunities
5. Working continually in online spaces may impact upon teachers’ wellbeing
6. Students have benefitted from improved quality of online, remote and blended
learning
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7. Students have gained independent learning and digital skills that prepare them
well for progression to higher level learning and work

Digital and blended learning design
1. ‘Good’ blended learning looks different depending upon the context
2. Resource development (and amendment) needs to be pedagogically driven and
reflexively responsive to both students’ and teachers’ needs, as well as EdTech
features
3. High-quality blended learning and rigorous inclusive practices go hand-in-hand

Leadership and management
1. Leaders played a critical role in the success of the project
2. Leaders need to further consider, and maximise on, the potential of digital and
online learning, to develop and expand their provision
3. Digital inclusion, accessibility and digital strategies requires a whole college
approach, considered in the context of the wider development of college strategic
planning
4. Effective systems and processes are not yet sufficiently coherent to minimise
burdensome administrative tasks

Next steps and recommendations include:
Expand and build on our development so far through expanding communities of practice and
the work of DBLCs to include some key areas:
• Blended learning models
• English, maths and digital literacy and independent learning skills
• Sector specific innovation and development
• Build capacity and expertise in sector/subject areas
• Collaborative working with education technology providers
• Collaborative working with commercial software companies
• Sector/subject communities of practice
• Further development of research links
• Digital strategies and digital inclusion
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Introduction and background
The Greater Manchester Colleges Group (GMCG) Digital and Blended Learning Project
brought together all nine colleges that serve all the ten boroughs of the Greater Manchester
City Region. Managed by a small central team at LTE Group and The Manchester College,
the project was steered by senior leaders from GMCG and further supported by specialists
in the field of digital and blended learning in Further Education (FE). The project took place
between August 2020 and March 2021 through the Department for Education’s ‘College
Collaboration Fund’ (CCF), a national programme of competitive grant funding that enables
colleges to collaborate and share good practice and expertise to address common quality
improvement priorities (see DfE CCF home page).
The overall objective of the project was to bring together subject experts in a ‘Communities
of Practice’ model to identify, evaluate, develop and deploy the most impactful digital
content and resources for FE students through the recruitment and development of Digital
and Blended Learning Champions (DBLCs) in each college. DBLCs had a clear remit to:
•
•
•

map existing digital content and resources within their colleges, the FE sector, and
beyond;
support the development of innovative digital content, working with middle
leaders and teachers; and
develop teacher capability to deliver high-quality digital learning.

The project also had ambition to work at a strategic level to influence, inform and shape the
mid to longer-term development of digital and blended learning strategies of colleges across
the partnership.
A key output for the project was the development and co-creation of an online Digital and
Blended Learning Teacher Toolkit, to support the delivery of CPD and to share resources and
emergent good practice across the community (see GMHQ website described below).

Participating Greater Manchester Colleges
Initially, eight FE colleges from across Greater Manchester participated in the project.
Though initially not part of the project, Salford City College Group joined towards the latter
stages as they had heard about the excellent work taking place across the GM colleges.
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This meant that all FE Colleges in the Greater Manchester City region took part in the
programme.

Figure 1: Participating colleges: Bolton College, Bury College, Hopwood College, Oldham College, Salford College Group,
The Manchester College, Tameside College, Stockport College, Trafford College and Wigan & Leigh College.

Project participants
Representatives from different working roles in the partner colleges led the work, including
advanced practitioners (APs), learning technologists, quality leaders/ managers, teachers,
senior leaders and others. As we will explore in the Findings, this multi-level buy in was a key
success factor in achieving the project outcomes. Most of the teachers and APs involved also
had teaching responsibilities (albeit online for much of the project period), which helped to
ensure that everyone kept a focus on effective teaching, learning and assessment, as well as
strategic priorities and staff development needs.
Project participants from each college partner:
• Took part in a collaborative practice development group (DBLC and Quality) and
attended project-level CPD/ team meetings;
• Identified best practice and CPD needs;
• Led (a minimum of) 10 CPD sessions;
• DBLCs each led a minimum of 40 hours of coaching and mentoring with their
colleagues;
• Developed digital strategies and identified/ developed resources to support their
implementation.
The project built on an informal but established collaborative group of college Principals
- the Greater Manchester Colleges’ Group (GMCG). This group were already meeting to
share approaches and consider how best to support students to keep learning through
the challenges of the pandemic. GMCG Principals have established relationships with
relevant local authorities and the Greater Manchester Combined Authority (GMCA) were a
supportive partner in the project, to ensure proposed activity aligned with both GMCA and
local authority education and skills priorities.
From the outset, senior curriculum leaders from each college were representative on the
6

Steering Group and latterly, the GM Quality Forum, which was developed in response to
concerns in evaluating the quality of digital and blended learning during the pandemic.
Progress of the project, against key objectives and milestones, was monitored half-termly,
by the LTE Group Quality Team, who have considerable experience of quality improvement
across all areas of post-16 education.

Figure 2: Project structures and roles

The GM Steering Group took responsibility for the strategic direction of the project,
with quality as a key focus, and supported the work of the ‘Digital and Blended Learning
Champions’ (DBLCs) in their individual colleges (see their roles below). The GM Steering
Group, working with external consultants, also took responsibility for planning the
‘Leadership of Learning Event’, a key date in the project calendar, which brought together
all the project teams and the college Principles/ Vice Principals and other senior leaders
with national bodies like JISC to share and discuss the outcomes of the project. The DBLCs
facilitated discussion groups at the event, thereby further sharing the outcomes of their
work.
Expert consultants were commissioned for key aspects of the project, including the
development of DBLCs (in each partner college) and the development and delivery of
the ‘Leadership of Learning Event’, which was also directly supported by JISC’s Managing
Director of FE. Century Learning (an EdTech provider) was also included in the project, to
consider development of their English and maths tools for FE colleges

Digital and Blended Learning Champions (DBLCs)
Working in active roles to achieve all the objectives were the team of DBLCs. Their key
working objectives were to:
•

Identify and share current and emerging good practice in the use of technologies
for learning and blended learning models
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•

•
•
•
•
•

Identify and establish both short term and longer term CPD needs in:
 use of technologies for learning
 design of blended learning or remote learning within their specific
curriculum area/s
Develop CPD activities for colleagues within the college setting, in line with current
CPD activities/schedules
Inform and work with senior colleagues in the college to shape digital and blended
learning
Participate in half-termly network meetings and termly events to share, develop
and disseminate good practice models
Contribute to the development of resources, case studies and produce regular
(half termly) blog updates
Engage more widely with colleagues across GM and nationally to inform and shape
the use of digital technologies for learning and wider curriculum development

The DBLCs had ongoing support through fortnightly communities of practice, facilitated by
an expert consultant, to develop their own capacity to provide expert ongoing support and
advice to colleagues and to influence and inform their own college’s digital and blended
learning strategies. At the start of the project we recruited a small central team of Learning
Technologists who supported digital content creation and provided CPD for DBLCs and
teachers in response to identified needs.

Leadership of Learning Conference
The Leadership of Learning Event in February 2021 was a focal point for all activity and to
ensure a high-quality event that reflected best practice in the delivery of learning online, we
recruited an expert consultant to work with colleagues to collaboratively plan and facilitate
the event. DBLCs were fully involved in planning, resource creation and facilitation of the
event and received further CPD to enable them to facilitate breakout sessions for senior
leaders, including their own college Principals. You can watch recordings of the event here:
https://gmc-hq.co.uk/events/visioning-the-future/

Figure 3: GMCG’s ‘Visioning the Future - Leadership of Learning’ event
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Specialist Projects
In January 2021, the Steering Group initiated four specialist projects to consider particular
challenges and possible solutions in key subject/ sector areas:
•
•

•
•

English, maths and digital – integrating our work with Century Learning to improve
their resource to meet the needs of the FE college sector
Health and Social Care – to consider how high-quality 3D VR resources can support
the challenge of knowledge aspects, particularly related to new specifications and
demands for health science aspects
Construction – to consider how gamification and use of real-world environments
can support the knowledge aspects of new specifications and higher-level learning
Digital and recycling – to provide valuable work experience in cyber security, computing and digital

Individual colleges also had their own individual innovation pots to fund specific development including integration of specific software (e.g. Nearpod) and high-level expertise to develop pedagogical and blended learning approaches (e.g. Prof Gilly Salmon’s workshops on
sequencing and developing independent online learning skills). All learning was then shared
through the community of practice and DBLC vlogs/blogs via our online website (see below).

Figure 4: Front Page of the GMC HQ Website

GMCG Digital and Blended Learning Project Website
The project’s online, dynamic teacher toolkit: https://gmc-hq.co.uk/ includes CPD materials,
vlogs, podcasts, links to research, learning materials and a great deal more. It enables FE
teachers and managers to share ideas, resources and their own emergent good practice,
with a clear focus on improving quality of education for FE students in Greater Manchester
and the whole FE sector, as registration to the site is open to all.
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Evaluation Aims
The overarching aim of this evaluation is to understand the effect and emerging impact of
the Digital and Blended Learning project on students, staff and organisational structures
of the Greater Manchester Colleges that took part, from the perspectives of staff and
students who were directly and indirectly involved in the project. The evaluation process
has been participatory in so far as the evaluation team has active involvement in the project,
as opposed to standing completely outside the process. Whilst there is much quantitative
data on participation in activities, many of the findings are based on qualitative feedback
from staff, who were either acting in the role of ‘Digital and Blended Learning Champions’
(DBLCs); in Quality and other leadership roles; or who had worked with DBLCs to improve
their practices during the time of the project. There is ongoing work required to identify the
outcomes on students’ success rates, retention, etc. However, there is emerging evidence
that their learning has been positively affected.
We have undertaken this project during a time of significant social upheaval (the
COVID 19 pandemic), which led to changes being implemented much more quickly and
comprehensively than would otherwise have been the case. A rigorous evaluation, of both
process and outcome, is therefore important: to draw out key learning; to understand the
potential effectiveness of blended and digital learning on students and staff; to help college
senior leaders refine/ draw up strategic digital and blended learning plans. This evaluation
will also enable policy makers to support the wider FE sector to develop “what has worked”
and shape the future of digital and blended learning in FE.
The specific focus of this project was to improve the quality of education, working as a
community of practice to address the DfE COVID 19 improvement theme: “curation and
development of quality digital content and resources to support remote and blended
delivery”. The team were therefore keen to understand the extent to which:
•
•
•
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Students benefit from improved quality of online, remote and blended learning
Students gain independent learning and digital skills that prepare them well for
progression to higher level learning and work
Students can use a range of digital and remote learning tools to consolidate and
enhance their own knowledge and skills

•
•
•
•

Teachers are more confident in their use of digital, remote and blended learning in
context of their own practice and subject area
Teachers can select, adapt and implement a range of resources to meet the
specific & diverse needs of their students
Teachers and curriculum leaders can design and develop flexible learning models
to meet the changing needs of students
Curriculum leaders can maximise on the potential of digital and online learning to
develop and expand their provision to meet emerging needs

Drawing on the aims outlined above, key questions addressed during this evaluation include:
a. What difference has the project made to the quality of education?
b. What have we learnt about finance and resource management?
c. What have we learnt about leadership and governance?
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Approach and methodology
This combined process and outcomes evaluation evaluates the journey of the Digital and
Blended Learning Project and its impact on Greater Manchester Colleges’ students and
staff. Specifically, we evaluate the extent to which the project meets its intended aims; to
curate and develop quality digital content and resources to support remote and blended
delivery.
In order to evaluate the above, we sought to understand
how Digital and Blended Learning Champions worked
across their college teams to plan and support digital
and blended learning interventions. We were also
interested to discover the emerging impact on students,
staff and of supporting staff, to make these interventions
and the resources/ approaches that enabled this. Finally,
we were interested in exploring the impact of working
collaboratively across colleges to achieve shared and
college-specific aims.
Figure 5 (right): Example image of an interactive blog
Figure 6 (below): Example image of a video case study
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The DBLCs recorded their activities, along with their reflections, experiences, CPD plans
and outcomes, feedback from staff and students, and other important evidence in a
variety of digital media, from podcasts and videos, to blogs, online scrapbooks and simple
spreadsheets and documents, all of which have provided a rich evidence base by which
to evaluate the project. The DBLCs also wrote/ recorded case studies presented through a
variety of media including videos, interactive blogs and online curation tools. These case
studies are collated in the Appendix below.

Figure 7: Example image of a multimedia case study

Qualitative findings have been developed by drawing upon thematic approaches to
analysis (Braun and Clarke, 2008). Working thematically has enabled the evaluation team
to bring together a myriad of data, including the project case studies, videos, blogs, staff
and (reported) student testimonies, feedback from project events and other project
documentation. We acknowledge that the authentic voices of students themselves and
examples of student work would have added further to the evidence base, and the
collection of this evidence will continue as part of each college’s quality improvement
processes.
Findings from our evaluation have been thematically analysed and structured according to:
A.
B.
C.
D.

Impact on teachers
Impact on students
Findings about digital and blended learning design
Impact on leaders and managers
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Participation Data Collection
Participation data was captured through termly ‘Reach and Engagement Activity’ reports
from the participating colleges, generating data showing the number of activities and the
engagement numbers of Senior leaders – Quality and Curriculum, Curriculum/departmental
leaders, Learning Technologists, Teachers, Students and Support Staff.
The core team also collected feedback from the GMCG Visioning the Future - Leadership of
Learning Event, which was attended by Principles from all of the participation colleges, as
well as Vice Principals and other senior leaders.

Reach and Engagement Data
Termly Reach and Engagement Activity Reports from the participating Greater Manchester
Colleges were collected from the start of the project (August 2020) until the end of March
2021 (across 4 academic terms) and we have, to date, recorded 174 activities which is the
baseline for our engagement numbers in the Findings below.
Small Sample of the 174 Activities:
Blended Learning CPD

Staff focus group

Various podcasts

1:1 training

Teach Meets

Workshops

Cross-college staff development activities
GSuite training for admin
staff

Data from leadership of learning event, Feb 21
The project culminated in a final event in February 2021, which was attended by all Greater
Manchester Principals plus Principals from St Helen’s and Knowsley College Group. The
event enabled the sharing and capturing of emerging insights, and looked at the way forward
to ensure all students can access high quality digital and blended learning. Feedback and
reflections were gathered during the event itself and afterwards through feedback surveys.
This evidence was analysed to draw out further key findings.

Limitations and challenges
Key limitations for this project were a lack of direct student feedback and a lack of success
rate and retention data that could tell us if the project had any impact on learning outcomes.
However, we acknowledge that, even if we had it, we could not attribute successes of this
nature entirely to this project.
A challenge in the evaluation has been that the nature of the evidence is highly diverse,
as opposed to structured according to specific research questions and based on direct
interviews by the evaluation team. This organic approach has, however, also been an
opportunity to gather a plethora of project evidence, each piece telling us a new aspect of
the story about what worked, where and why.
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Findings
This chapter shares findings drawn from our process and outcome evaluation activities that
highlight the effect and emerging impact of the Digital and Blended Learning Project. Section
1 focuses on quantitative findings related to participation and reach, offering an overview
of the collective reach (staff and students) of the 10 partner colleges and the number
and type of activities that took place. Section 2 focuses on impact, largely drawn from
the qualitative evidence gathered, in particular, impact upon staff, students, leaders and
managers, as well as findings related to digital and blended learning design. All the findings
have helped us evaluate the effectiveness of the project, as well as identify potential areas
for further development.

Section 1 – Participation and Reach
During the time of the project, reach data shows us that over 128,000 students, across the
ten boroughs of Greater Manchester experienced improved quality of online, remote and
blended learning and gained independent learning and digital skills, that better prepare for
progression to higher level learning and work.
The project also supported students, through the improvement of their teachers’ abilities,
to use a range of digital and remote learning tools to consolidate and enhance their own
knowledge and skills.
Over 12,000 teachers from Greater Manchester Colleges participated in project
dissemination activities and now have access to a dynamic digital toolkit (the GMC HQ web
resource), with more than 200 resources, enabling them to be more confident in their use of
digital, remote and blended learning in context of their own practice.
In addition, over 1000 curriculum leaders and senior managers have begun to explore the
design and development of flexible learning models to meet the changing needs of students
and maximise on the potential of digital and online learning to improve the quality of
education in FE colleges.
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Reach and engagement with activity*
Timeline

No. of
activities

Engagement numbers
Senior
leaders Quality and
Curriculum

Curriculum/
department
leaders

Learning
Technologists

Teachers

Students

Support Staff

Start of project to
October 20 half
term

37

176

309

220

3822

34028

31

October 20 half
term to December
20 end of term

106

95

134

140

2324

35740

70

January 21 to
February 21 half
term

90

46

182

111

5859

58847

378

February 21 to
March 21 end of
term

7

48

72

3

295

0

1

Overall

240

365

697

474

12300

128615

480

Figure 8: Reach and engagement summary by term and count of activities.
*Numbers attending each activity are cumalative across all nine participating colleges.
1
Reach data is based on number participating in each individual activity.

Feedback from the Greater Manchester Colleges Group (GMCG): ‘Visioning the
Future - Leadership of Learning’ Event
Findings from the event are explored in more detail below under ‘Impact on leaders and
managers’ but a comment made at the end by one of the Principles who had attended is
representative of the feedback given, formally and informally, by senior leaders on the day
about the project:
“I think it would be madness to let this slip away, we need to keep it going.” (College
Principle - see event video 2, 16:40 onwards)
13 respondents completed the critical feedback questionnaire about the event, and while
this is a small number, their positions as senior leaders gave us valuable insights into:
• which aspects of digital and blended learning were most useful;
• the importance of senior leaders taking part in collaborative learning events,
including which aspects of the event were most useful to sustain and develop the
outcomes; and
• which aspects of the project work will be carried forward.
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Event outcomes
All aspects of the digital and blended
learning were found to be considered
most useful.

“All aspects of the event were of value, but in many ways, it was the combination of the
whole which was particularly helpful to me. It gave an insight into the breadth of activity
already undertaken, the amazing expertise within the colleges and their willingness to
work together. This enthusiasm has clearly driven the project much further than originally
anticipated and shown the wider benefits of collaboration.” (College Principal)

All participants found this event
highly valuable in relation to their
own roles and rated it as five stars.

All aspects and learning from the
project will be taken forward in all
participants’ organisations.

17

More reflections from the event participants:
“So many valuable insights”
“Discussing findings and recommendations with quality leads. Making suggestions for
a digital strategy.”
“An appetite for effectively addressing students’ digital poverty”
“Ensuring we don’t slip back to norms from before the pandemic” “
“Review and continued development of current and already implemented blended
learning model”
“Building on the momentum generated by the project not only to ensure sustainability
of our collective work on blended learning and teaching but also to promote this model
of collaboration in other GMCG activities”
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Section 2 – Impact
Part A: Impact on teachers
This section presents findings related to teachers’ (and learning technologists’) experiences
of taking part in the project, directly (as Digital and Blended Learning Champions - DBLCs)
and indirectly, through their work with DBLCs within their colleges.
A. Key findings relating to teachers
Finding 1: Teachers are becoming more confident and they are developing their digital
pedagogies, but this takes time and differentiated support.
Findings from this evaluation suggest that teachers are at different points in their
digital development; some feel well equipped to work reflexively according to the
individual needs of their students, whereas others feel they are still getting used to
the different technological platforms on offer. Opportunity to pool resources through
the development of a one-stop-shop website for teachers and learners has enabled
those who feel most confident to contribute their own contextualised, subject-specific
resources. Additionally, the site has provided a place for those who feel less confident
to browse these resources and learn from their peers. Evidence pertaining to the
large number of uploads (quality assured by the Digital Learning Champions) suggests
that many teachers have grown in confidence over the life-course of the College
Collaboration programme.
Findings also suggest that teachers working within different subject areas may need
differentiated support and guidance. Those working in roles already underpinned by
sound digital pedagogy (e.g. ICT/ Photography/ Graphic Design) may need less support
than those working within curriculum areas that are traditionally more experiential in
nature. Teacher testimony suggests that the Digital and Blended Learning Champions
(DBLCs) have, and continue to play, an important role within and across their
organisations, by facilitating collaborative work and by helping staff teams re-imagine
how practical content might be taught and explored effectively with learners in online
spaces. The quotes below highlight the different points along the continuum teaches
are in relation to this re-imagining:
“I only teach theory at the moment because we are online” (Joinery Teacher).
“I have improved my lessons by taking exactly the same approach as I do my
normal face to face lesson, I ask each person how they are to begin, tell them the
target of today, demo or show a learning video and then gain feedback and set
homework or a task to be doing from home” (Hairdressing Teacher).

19

Finding 2: Teachers appreciated person-centred, contextualised support
Another important consideration is that whilst some teachers will find the transition
to digital learning relatively straightforward and will feel confident to experiment
and problem solve, others will need more person-centred support and guidance. The
blend of ‘just in time’ videos, and resources available for teachers via the collaborative
website, combined with the responsive role of the DBLCs, has helped create a
differentiated model of support so that teachers can make improvements to their
practice, without feeling as though they have to know it all. Teachers are also able to
apply a ‘pick and mix’ approach to their learning, finding resources and support that
meets the ever-changing needs of their learners:
“Teachers have had to alter their teaching materials to suit students of differing
levels, whilst considering accessibility and additional support for tens of their
cohorts... the [learning platform] helps take some of that load off” (Digital Blended
Learning Champion).
Finding 3: Collaborative work aids critical reflection and helps drive up standards
Teachers, DBLCs and senior leaders each stressed the importance of collaborative
work; to develop a sense of community and also as a way of aiding critical reflection
and improving the quality of remote and blended teaching and learning. The project
manager emphasised how working collaboratively across colleges with a shared
vision in mind is helping to create a ‘culture of appreciative enquiry [that is] a new
but helpful venture.’ Such approaches have continually encouraged teachers to reflect
upon their digital decision making, asking not just ‘if’, but ‘how and why’ their chosen
resources and strategies will work for learners. This depth of understanding has helped
teachers, DBLCs and senior leaders to envision, plan and develop digital learning
opportunities in a more reflexive, agile and learner-centred way.
In order for such collaborations to work effectively, trust and sustainability were
viewed as particularly important. The collaborative approaches developed over the
course of the programme were also viewed as being an effective model for other areas
of practice:
“Building on the momentum generated by the project not only to ensure
sustainability of our collective work on blended learning and teaching but also to
promote this model of collaboration in other GMCG activities” (Senior Leader).
“Stakeholders can work together to produce a comprehensive end product
when honesty, determination and trust is apparent” (Digital Blended Learning
Champion).
Another strength of collaborative work was identified in relation to the pooling of
expertise, especially in relation to the Digital Blended Learning Champion role:
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“Our Learning Tech Group… maximises on our college expertise when we’ve got
everyone from all 9 colleges, we’ve got a real resource base to draw upon” (Project
Manager).
“Working alongside other GM [Greater Manchester] Colleges has also been
invaluable, we have been able to work together, create resources and talk to each
other to evaluate best practice. It would be great if this could carry on” (Digital
Blended Learning Champion).
Teachers also emphasised how collaborative work supported both practice
development and pastoral considerations, as well as acting as a support network for
teachers during remote work:
“As a department we use WhatsApp as a support network, for technical,
pedagogical and pastoral matters. We can exchange ideas and it’s almost like a
virtual staff room environment” (Maths Teacher/ Advanced Practitioner).
Collaborative relationships developed through the College Collaborative Fund have
been described by the Project Manager as ‘transformational’ and are envisioned
to become a possible blueprint for future working practices within and across the
participating organisations.
Finding 4: Teachers need time and space to access training and trial resources/ digital
learning opportunities
Data collected throughout this project suggests that the most successful teachers
(in terms of facilitating effective blended learning opportunities) were pedagogically
confident and felt able and equipped to take risks within their practice. A highly
respected teacher shared how they had improved the quality of their online teaching
by drawing upon the underlying pedagogical principles that had informed their faceto-face teaching, and how (by returning to these approaches), their confidence had
grown. Other teachers also emphasised the importance of time to ‘play’, ‘research’
and ‘experiment’ so they could develop their digital practices:
“I completed an Open University 24 hours course and spent a lot of time playing
as well as attending some CPD from College, the best way to learn for me is to
actually spend time experimenting” (Business Studies Lecturer).
“Best form of learning is a sandbox approach with colleagues or family as the
guinea-pigs” (Maths Teacher)
Teachers regularly referred to CPD opportunities and resources provided by their
organisations, finding the collection of resources and support videos (including those
developed by the DBLCs) particularly helpful. One teacher shared how they now had
more time to explore digital and blended learning opportunities, facilitated in part by
21

the collections of resources made available through the College Collaborative Fund:
“I hadn’t really seen the different types of activities that were out there, mainly
because I simply never had time to research what was out there or experiment
with them” (Community Learning Teacher/ Advanced Practitioner).
Teachers also, however, spoke about having to research and experiment in their own
time (by voluntarily completing online courses or by trialling teaching and learning
approaches with family or friends). One DBLC suggests that more opportunities for
teachers to come together in a non-threatening environment during working hours
may further encourage experimentation, connection with and application of effective
digital pedagogies within everyday teaching and learning:
“Unfortunately, the teachers have not always found time to complete a lot of this
training... Teachers only have one formal slot a week for a team meeting (usually
an hour) and not all teachers can make this time as some are covering teaching.
Many resources are made available on a dedicated Teachers’ Toolkit on Moodle as
well as the staff development zone but not all teachers visit this as frequently as
would be hoped. I feel that each team could be given the time to be in a ‘teaching
and learning set’ where managers are not present but a theme is set where
teachers can share ideas, take training or discuss anything teaching and learning
related” (Digital Blended Learning Champion)
Another important finding within this theme is that for many teachers, developing
digital skills and confidence takes time and dedication; one size fits all, sheep-dip
style CPD is unlikely to have much impact on the long-term development of practice.
Assumptions must not be made about teachers’ levels of confidence (or interest) in
digital pedagogy, and spaces (such as those fostered through the College Collaborative
Fund) need to continue to be created and nurtured so that teachers are able to
collaborate and share their learning:
“I understood how to use Teams and Zoom from my hairdressing team, we learnt
together and it was trial and error. I improved when I got more confident and it
became more of the norm to teach online. I have only just begun feeling a little
more confident recently” (Hairdressing Teacher).
The quote above highlights the relationship between feelings of confidence and
practice improvement. ‘Learning together’ also seems to be an important aspect of
improving practice, especially perhaps for teachers who do not feel naturally aligned
to working with digital technologies or within online spaces.
Finding 5: Working continually in online spaces may impact upon wellbeing
Although the general consensus from teachers and digital learning champions alike
was that the quality of online and remote facilitation had improved over the course
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of the project, it is important to note that several teachers continued to reiterate
the debilitating impact such work had upon their wellbeing. This seemed especially
apparent for vocational and practical specialists, who are used to working face-to-face
in a very hands-on way with learners:
“I find it really difficult and sometimes dread teaching online, because the learners
have their cameras and mics off it’s hard talking to an audience that’s not exactly
there. It’s draining but I am getting used to it” (Hairdressing Teacher).
Teachers also spoke about the importance of both themselves and students having
access to kit that is fit for purpose, so that practical work could be continued alongside
theory. Common frustrations were cited in relation to time and equipment, including
how online learning added ‘extra layers of management’ (teacher) and how faulty or
slow computers affected preparation, teaching and learning.
“A task that can take me 5 minutes at home can genuinely take me 30 minutes
using the desktop at work. I really feel strongly about this, as when things break
down and don’t work, it just causes undue stress” (Community Learning Teacher/
Advanced Practitioner).
These issues were also recognised by the DBLCs, who saw a key aspect of their role as
supporting teachers to feel more confident to experiment and problem solve (through
personalised CPD and through the development of ‘just in time resources’), as well as
to advocate for better quality equipment to help reduce stress levels:
“Time spent on administrative work equates to reduced time on teachers’
contribution to students’ learning” (Digital Blended Learning Champion).
The findings above point to a need to consider the wellbeing needs of teachers
and students when designing online and remote learning opportunities. Practical
specialists may need particular support, as well as specific training to create and
develop experiential learning opportunities in lieu of hands-on (e.g. site-based) work.
Teachers’ accounts also reiterate the importance of finding digital tools that support
and/or reduce draining and time-sapping administrative tasks.
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Part B: Impact on students
This section shares students’ experiences of taking part in the project, mostly reported
indirectly, though accounts from their teachers. We recognise that more work needs to
be done to gather feedback from learners about the differences that digital and blended
learning interventions have made to them.
B. Key findings relating to learners
Finding 1 – Students have benefitted from improved quality of online, remote and blended
learning
Some teachers talked about the positive impact of blended learning. For example,
in the Let’s Get Digital Podcast hosted by two of the DBLCs, a Plumbing and Gas
Apprenticeships teacher described the fantastic results his apprentices saw in their
exams and practical work. Having started in February 2020, his apprentices had only
one month on their course before the first lockdown began. Since then the teacher has
found that well-designed online activities have helped his students to develop their
understanding of both theory and practical work.
In another Podcast episode, Uniformed Public Services teachers, leading a course
heavily reliant on teamwork and practical outdoor activities, found that remote
teaching presented quite a challenge. They were, however, committed to providing
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engaging and positive experiences for their students and found that a difficult situation
led to some creative solutions, new connections and a real sense of community.
Finding 2 – Students have gained independent learning and digital skills that prepare them
well for progression to higher level learning and work
Many of the DBLCs, managers and teachers they worked with have reported that
digital and blended learning approaches were having positive impacts on students’
independent learning abilities. One DBLC who worked on the special project on maths
and English, which focussed on the use of a self-access Maths and English learning
digital platform explained that teachers:
“reported positively about the Century Tech platform. They saw the benefit of
differentiated learning materials at their students’ fingertips (because) students
will be furnished with differentiated content (and) specifically developmental
activities tailored to their specific needs.”
An accounting teacher interviewed, again for the Let’s Get Digital Podcast, described
how YouTube videos had helped her facilitate highly effective blended learning
strategies that led to more independent learning approaches being adopted by
her students. This potential for independence, coupled with tools that enable
communication and progress monitoring were important factors in helping learners
gain independent skills. As another teacher explained:
“As an Achievement Tutor I can see at a glance where students are on MS Teams.
It is so easy to communicate with them, whereas before we tried to connect via
phones and email, now we have something that resonates with students, they like
the chat and it’s safe for everyone.”
A DBLC amplified this point further when she explained that:
“Students found that blended learning gives them the time to look over their work
or complete extra work if needed. They feel they have a constant area for feedback
and have access to support.”
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Part C: Findings about digital and blended learning design
This section presents key findings about digital and blended learning design, which will
be of interest to a wide variety of readers including; teachers, curriculum leaders, teacher
educators, quality managers and policy makers.
C. Key findings relating to digital and blended learning design
Finding 1 - ‘Good’ blended learning looks different depending upon the context
Through discussions during team meetings and input from DBLCs working with
teachers from a range of subject-specialist areas, we found that there is no ‘one
size fits all’ when it comes to digital and blended learning across the curriculum (in
different subject areas). There are certainly features of effective practice that can be
shared, like the importance of digital inclusion and the need to plan for assessment
for learning, as can be seen in the ThingLink image below, developed by the DBLC
community.

Figure 9: Image of ThingLink (interactive layering tool with links to detailed information about each ‘theme’)
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However, there is a need to think differently, for instance when supporting ESOL
students, who are likely to need support with the language involved in using certain
tools/ platforms and for deeply practical subjects, such as health, construction or
sports, where learners may need, for example, to use video-based teaching and
assessment approaches:
“...for a practical subject tutor, we NEED a full kit (or the correct tools) to be able to
teach and for students to learn to their full potential from home, it’s alright saying
demonstrate from home etc. but how can you do that with no equipment? We also
need a full subscription to an online learning platform where we can get full use of
resources and videos to show the students, I end up using YouTube which I feel is
unprofessional and has adverts all the way through” (Interview with a hairdressing
teacher from a DBLC’s blog)
This quote emphasises the importance of contextualised support and approaches, and
the very specific needs of vocational (or practical) specialists. In a Podcast episode,
one of the DBLCs chatted to a Hair and Beauty teacher about how she teaches
practical skills for Beauty Therapy through video, Google documents and Hangouts.
These online resources are accessed before, during and after live sessions, providing
continuity throughout the vocational course.
One of the DBLCs highlighted in a short video show how different approaches have
supported her colleagues to provide effective online and blended learning in different
parts of the college. The best tools, platforms and approaches to use, she explains,
are likely to differ according to subject and level. For instance, a course with lots
of practical demonstrations might require a visualiser, so students can see what
is happening all around, e.g. a piece of equipment. A course for beginner literacy
learners might need a tool/ platform with minimum text-based instructions. She
also stresses that it is possible to use a single platform, such as MS Teams/ Google
Classrooms, but different tools within that for effective teaching, learning and
assessment in different contexts.
Other DBLCs built on the idea that one platform can be used in a variety of ways to
meet different subject/ student needs. In this video, DBLCs explore how simplicity
in the choice of Platforms (in this case MS Teams and Nearpod) can be used to
enable teachers from all departments to meet their students’ needs. They argue
that providing subject-driven solutions does not mean using many different types
of Platform, but it is critical to provide platforms that are as flexible as possible for
different teachers’ and students’ needs.
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Finding 2 - Resource development (and amendment) needs to be pedagogically driven and
reflexively responsive to both learners’ and teachers’ needs as well as EdTech features
This is an important finding for curriculum designers (teachers and curriculum
managers) as well as learning technologists, as it suggests that effective resource
development and digital/ blended learning approaches need to be grounded in an
understanding of effective pedagogy for FE learners, an appreciation of teachers’
abilities and in the possibilities afforded by EdTech tools and platforms. In other words,
there are many factors at play when designing effective resources and approaches
for digital and blended learning and an understanding of both pedagogy and EdTech
design and development is important. In a blog post, one of the project’s learning
technologists explains how content for the GMC HQ sharing site was developed to
reflect students’ and teachers’ needs, from accessing Teams via PlayStation and Xbox
(as a response to learners receiving them as Christmas gifts) to video explainers in
relation to updates from MS Teams. For example, the introduction of breakout rooms,
which enabled teachers to support small group discussions online, an approach they
knew worked well in face-to-face contexts but had been unable to facilitate until this
MS Teams update.
Prior to the CCF project, one of the DBLCs explained that:
“Our digital skills Moodle page had a high focus on technology rather than the
pedagogy so during this project I have worked to promote the pedagogy of
teaching. I have found that some teachers did feel a little overwhelmed by the
different types of technology and did not know where to start. Focusing on an area
of development such as ‘collaboration’ and advising on what we can do to support
this has been effective in teachers’ CPD.” (from a DBLC blog post).
An example of a pedagogical consideration is provided by another DBLC in a short
video about curriculum insights. As she explains, when working remotely, there is a
need for ‘constant assessment, not just for exams’ and ensuring that you don’t just
play a video and ask a question, but really think about how individual learning can
be assessed. She also discusses the importance of independent learning, and how
platforms like Moodle can support teachers to ‘activate individualised learning’.
Ongoing assessment is also mentioned as important by another DBLC in his curriculum
insights video. In this case, he talks about Microsoft Forms and One Note as enabling
effective modes of assessment, building on teachers’ understanding of effective
questioning and feedback techniques. Another teacher interviewed amplified this
point further by noting that, since engaging in the project, she is more pedagogically
minded:
“I have researched on blended learning methods and have started to think more
about the pedagogy, rather than the technology.” (ESOL teacher)
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The project manager for the CCF programme summed up the importance of dual
understandings of pedagogy and EdTech in her presentation to principles at the
national Association of Colleges (AoC) conference in February 2021 when she said:
“They need a foot in both camps. It’s no point being a whizz on technology, you
need to understand teaching, learning and assessment.” (Project manager, AoC
Conference, 2021)
We have seen that the role of the DBLCs was especially important in this regard, to
bring together expertise, identify good practice, facilitate CPD and share learning. The
role was described by our project manager as ‘sitting between practice and leadership.’
(IBID).
Finding 3 - High quality blended learning and rigorous inclusive practices go hand-in-hand
Through the project, we have found that students need equality of access to be able
to participate effectively in online/ blended learning. It is important that this is taken
into consideration when developing programmes for students. This is also mentioned
as a matter of urgency in an article written by one of the DBLCs in relation to digital
poverty. As she explains:
“It has been reported and demonstrated that the larger the screen, the more
students’ learning is enabled. This does not equate to an even learning field since
not all students are privy to a large screen.” (DBLC and Advanced Practitioner)
In another video recorded for the project, the same DBLC asks us to consider
accessibility when planning remote/ online learning. She stresses that we should
assume students could be accessing the session on a small screen with very limited/
unstable data and that we should consider readability on screens and for students and
colleagues who have limitations with low data/ poor Wi-Fi because some tools we use
can have a heavy load on people’s data connections.
In an interview with a photography teacher quoted on a project blog they explain
that “Too many learners are lacking adequate equipment - support with digital
skills and lending out equipment.”
This is also emphasised by a maths teacher, who states: “The big issue is the
learners having access to the learning materials and sessions. Otherwise the
prettiest, fanciest system or session is just the Emperor’s new clothes.”
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Part D: Impact on leaders and managers
This section shares leaders’ and managers’ experiences of taking part in the project, directly
(as members of the Quality Steering Group/ having attended events) and indirectly, through
their work with DBLCs within their colleges.
D. Key findings relating to leaders and managers
Finding 1 – Leaders played a critical role in the success of the project
For projects to be successful, buy in from senior managers is critical. Regular meetings
across the partner colleges, attended by senior leaders/ managers, helped ensure that
the project was prioritised. It was important that everyone had a stake in the success
of the project, and that funding was directed and effectively deployed across the
partners’ sites. Feedback from the GMCG Visioning the Future Leadership of Learning
Event from senior managers was that there had been a:
“Culture shift and a change of hearts and minds from the top of the
organisations...”
There are many factors in addition to senior leaders allocating time and resources
for digital and blended learning developments that made their buy-in critical. For
example, the project team found that:
“teachers have had to alter their teaching materials to suit students of differing
levels, whilst considering accessibility and additional support for tens of their
cohorts.” (DBLC and Advanced Practitioner)
30

This quote emphasises the importance of senior leaders choosing platforms that help
reduce administrative tasks for teachers, who have had to get used to a lot of change
in a very short amount of time. Further considerations were highlighted by leaders at
the GMCG Visioning the Future Leadership of Learning Event:
“Think about quality frameworks around TLA online, so staff have an idea of what
good looks like for both online sessions and for VLE courses”
“Blended learning must be promoted as an integrated curriculum delivery model
for all programmes”
“We need to reflect on lessons learnt, we need to be really clear what has worked
well and why, and find ways to build that in to our curriculum delivery models in a bespoke fashion e.g. some curriculum areas/ levels of learners have really
benefited from aspects of digital/blended learning. It would be a backwards step
not to harness our new powers.”
The GMC HQ site hosts a wide range of resources developed throughout the project
that enable curriculum leads to structure opportunities for digital development in
relation to the needs of learners within different curriculum areas.
Finding 2 – Leaders need to further consider and maximise on the potential of digital and
online learning to develop and expand their provision
There are some underlying principles for ‘good’ digital and blended learning which
have been identified through this project. Considering factors such as safeguarding
and students’ digital access will support curriculum managers to develop and expand
provision in holistic and effective ways. This will also support teachers as having a
guiding set of principles or standards to work towards/ contextualise to meet the
needs of their learners can potentially develop their confidence.
The project website can also provide a lens by which leaders can maximise the
potential of digital and online learning: By understanding what content has been most
viewed and who has actively downloaded materials (via stats from website), as well
as teacher/ student responses to resources, leaders can plan how to further develop
useful content. Some leaders suggested, alongside continuing to develop the website
resource base, that they could work together in the future on:
“A joint procurement framework across all GM Colleges to support blended
learning.”
“Purchase platforms and technology as a group rather than as individual FE
colleges.”
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Finding 3 - Digital inclusion, accessibility and digital strategies requires a whole college
approach, considered in context of the wider development of college strategic planning
While the pandemic gave rise to a multitude of digital/ blended teaching, learning and
assessment approaches, as well as curriculum models, members of the team found
that it was vital to take a strategic approach to approaches/ models used. This is partly
to ensure a consistent approach to inclusion, though we acknowledge that there is still
much more to do to this end. It is also because colleges have a responsibility to ensure
students, and staff, are safe when working online and that data protection protocols
are maintained. As Adrian Emerson, the Quality and Digital Learning Manager at Bury
College explained:
“We decided fairly early on that we had to have a unified platform in terms of
our delivery, the software, the communications methods, the guidelines and the
policies that we used. We didn’t want to open up the college to anything that was
going to compromise the safety of our learners in any way.” (DBLC Talking Heads
video)
This emphasis on safeguarding led to some colleges making global decisions on
practical issues such as whether students could be in breakout rooms alone and
whether they could meet with cameras on. Other colleges gave curriculum teams
more autonomy to choose platforms that were best for their students, though
discussions during the project sometimes led teams to question how safe this was
(e.g. students using social media platforms and, thus, being opened up to unwanted
attention/ potential trolling with no college supervision). This is an ongoing debate,
akin to when colleges first had to make decisions about internet use. Some argue that
colleges have a responsibility to help students navigate the real world (where there are
few safeguards on what you encounter online), while others are much more cautious
about, e.g. students being on video, when their personal lives could be opened up to
the world.
College-wide decisions about digital and blended learning do not focus only on
protecting students, it is also about trying to support teachers to manage their
workload and not become overwhelmed by the myriad of digital possibilities. As James
Brabin, from Wigan and Leigh College explained:
“At Wigan and Leigh College, we used the GM DBLC project to enable us to take
a focussed, top down approach to CPD, ensuring staff were very clear on what
effective digital online learning should look like. By narrowing down our approach
to 2 digital platforms (MS Teams & Nearpod) we were able to ensure that all
staff had the skill set required to deliver lessons that kept learners engaged and
attainment high.” (DBLC Case Study; ‘How to drive institutional change with CPD’)
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Finding 4 - Effective systems and processes are not yet sufficiently coherent to minimise
burdensome administrative tasks
The team found that systems and processes are not yet sufficiently coherent to
minimise burdensome administrative tasks. This was particularly the case with regards
to monitoring and reporting on student progress. Established systems (the current
software used across the sector) needs further development and or redesign, to better
enable teachers and their managers to focus on student progress, well-designed
curriculum and high-quality teaching, learning and assessment.
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Summary of findings
Our findings are summarised below through responding to three key questions:
•
•
•

What difference has the project made to the quality of education?
What have we learnt about finance and resource management?
What have we learnt about leadership and governance?

Quality of Education
With regard to quality of education, we found that:
1. Teachers are becoming more confident and they are developing their digital
practices, but this takes time and differentiated support
2. Teachers appreciated person-centred, contextualised support
3. Collaborative work aids critical reflection and helps drive up standards
4. Teachers need time and space to access training and trial resources/ digital
learning opportunities
5. Working continually in online spaces may impact upon teachers’ wellbeing
6. Students have benefitted from improved quality of online, remote and blended
learning
7. Students have gained independent learning and digital skills that prepare them
well for progression to higher level learning and work

Digital and blended learning design
With regard to digital and blended learning design, we found that:
1. ‘Good’ blended learning looks different depending upon the context
2. Resource development (and amendment) needs to be pedagogically driven and
reflexively responsive to both students’ and teachers’ needs, as well as EdTech
features
3. High-quality blended learning and rigorous inclusive practices go hand-in-hand

Leadership and management
With regard to leadership and management, we found that:
1. Leaders played a critical role in the success of the project
2. Leaders need to further consider, and maximise on, the potential of digital and
online learning, to develop and expand their provision
3. Digital inclusion, accessibility and digital strategies requires a whole college
approach, considered in the context of the wider development of college strategic
planning
4. Effective systems and processes are not yet sufficiently coherent to minimise
burdensome administrative tasks
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Conclusions and lessons learned
This project was delivered during an exceptional period of crisis, when innovation and
transformation from established practice was a necessity, rather than ‘nice to have’.
Collaborative working throughout the project was driven, at levels, by the need to learn
quickly from each other on how to best support learners to continue in learning and rapidly
develop the capacity of GMCG teachers to deliver quality online and blended learning.
This project has exceeded all expectations, both in the scale and scope of activity and in
developing further collaboration and trust across all the FE colleges in Greater Manchester.
“It gave an insight into the breadth of activity already undertaken, the amazing
expertise within the colleges and their willingness to work together. This
enthusiasm has clearly driven the project much further than originally anticipated
and shown the wider benefits of collaboration.” (College Principal - feedback from
the Leadership of Learning Conference, Feb 2021)
The implementation of this project built on previous successful collaborative models in
Greater Manchester, such as Aimhigher Greater Manchester and the Greater Manchester
Strategic Alliance, providing a framework and funding to enable individual colleges to shape
delivery within their college setting and then to share and disseminate learning across the
partnership. The Digital and Blended Learning Champions and development of their role,
through a continued reflective practice model supported by Claire Collins, was central to our
success, providing a key link between practice and senior leadership that enabled leaders,
managers and teachers to learn from each other and respond rapidly to the challenges faced
in responding to COVID.
It is clear that this project has had considerable impact on the confidence and capability of
teachers to make effective use of technologies for learning. However, it is also clear that
further work is needed, particularly in areas with high level of practice/experiential learning
and skills acquisition, to support both teachers and curriculum leaders in developing blended
learning models. Teachers also need to further consider and maximise on the potential
of digital and online resources to support knowledge-based aspects and to develop the
independent learning and digital skills our learners need for higher-level learning and work.
We focused the development of our toolkit of resources and ongoing CPD on key
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pedagogical themes, shaped by the need for teachers to build their skills to a minimum
level of competence and with clear focus on improving teaching, learning and assessment.
This broad approach led to valuable cross-sector/subject learning but it is clear that more
is needed to look at specific sector/subject pedagogical approaches and blended learning
models specific to the context, including industry standard technologies, for example
Autodesk CAD software in construction.
Our sector/subject innovation projects, commenced in January 2021, had limited time
to take forward activity and these need to be further developed to address specific
gaps in technologies for learning or to shape existing EdTech tools (such as Century
Learning for English and maths) to better meet the needs of the FE sector. There has
also been limited time to address some of the emergent issues around effective data
systems and processes, to reduce teacher workload and therefore further improve the
quality of education.
Digital inclusion and accessibility is, and continues to be, a key area of concern, and
it is clear that we need to consider this in the context of whole college strategies to
ensure all learners can benefit from high quality digital and blended learning.
The short timescale of this project was particularly challenging. This and the continued
changing delivery models due to the pandemic, has limited the development of
digital and blended learning strategies and though we have key emergent themes to
consider, this needs further development. The role of the Digital and Blended Learning
Champion is also not yet fully established and needs further embedding to widen and
strengthen communities of practice within and across the community of colleges.
As one college Principal, attending the event in February stated, “I think it would be
madness to let this slip away, we need to keep it going”.
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Recommendations and next steps
Expand and build on our development so far through expanding communities of practice
and the work of DBLCs to include some key areas:
•

Blended learning models – subject/ sector specific models of practice – identify and
analysis of model then share/ disseminate

•

English, maths and digital literacy and independent learning skills – supporting
students to learn in a digital world – some specific work on ESOL and English language
development (recovery related) – online resources and communities of practice

•

Sector specific innovation and development of resources to meet specific gaps and
address the construction, health science and service sector to accelerate knowledgebased aspects of curriculum through independent and supported online learning.
(Recovery related in areas where high level of skills acquisition and time in workshops
required)

•

Build capacity and expertise in sector/ subject areas through the development of
Digital Leaders in curriculum areas and sector/ subject cross college communities of
practice

•

Collaborative working with education technology providers – to enhance and develop
products to meet the needs of FE colleges and reduce teacher workload, including
improved systems and processes for reporting

•

Collaborative working with commercial software companies in development and use
of industry standard tools that prepare students for entry into workplace

•

Sector/subject communities of practice – linked to GMCA and ETF activity around T
levels and Higher Level qualification (L4/L5) development.

•

Further development of research links – closer working with research community
– nationally and globally to put blended learning in context – to demonstrate FE
colleges’ capacity to research and reflect on own sector.

•

Digital strategies and digital inclusion - leadership of learning and integration of
leadership events and develop cross-college groups to consider key themes e.g.
Improved data and monitoring systems and process to reduce teacher work load;
Digital inclusion and accessibility; Quality improvement and building capacity.
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Appendices
This is just a selection of the 100s of resources, case studies and other materials available to
view/ download on the GMCG HQ Dynamic Teacher Toolkit at https://gmc-hq.co.uk.
A ‘talking heads’ discussion about quality when developing digital and blended learning
strategies
In this webinar, Adrian Emerson from Bury College answers the question ‘how can
digital reviews and a digital team help with quality assurance of blended learning?’
Link/ source: https://gmc-hq.co.uk/?s=a+talking+heads+discussion+about+quality
Are your learners learning?
In this webinar Paul Mather considers the question ‘are your learners learning?’ Paul
then uses Microsoft Teams to look at a variety of forms of assessment available.
Link/ source: https://gmc-hq.co.uk/?s=Are+your+learners+learning%3F
Blended Learning: where pedagogy meets technology
Paul Mather from Tameside College shares his final case study showing a journey
through a changing environment.
Link/ source: https://vimeo.com/552919467
Digital and Blended Learning CPD Blog
An exploration of digital and blended learning CPD, reflecting on personal experiences
as a DBLC.
Link/ source: https://wke.lt/w/s/Xy_MTx
Digital and Blended Learning Insights
Beth Derbyshire from Bolton College shares her reflective Blog looking at digital and
blended learning insights.
Link/ source: https://wke.lt/w/s/pA5IeJ
Digital and Blended Learning Project Case Study
Beth Derbyshire from Bolton College reflected on the journey of the project: What did
we do? How did we do it? What were the challenges? What was the impact? What are
the recommendations and what will we do in the future?
Link/ source: https://wakelet.com/wake/XfFPO2p1RGSGfsZvaxggy
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Digital and blended learning: curriculum insights
Each of the DBLCs recorded a short video sharing their curriculum insights.
Link/ source: https://gmc-hq.co.uk/?s=curriculum+insights+
Digital and blended learning: staff development insights
Each of the DBLCs recorded a short video sharing their staff development insights.
Link/ source: https://gmc-hq.co.uk/?s=Stacey+Salt+Staff+Development
https://gmc-hq.co.uk/?s=Stacey+Foy+Staff+Development
https://gmc-hq.co.uk/?s=Adrian+Staff
https://gmc-hq.co.uk/?s=Beth+staff
https://gmc-hq.co.uk/?s=Eve+Sheppard+staff
https://gmc-hq.co.uk/?s=Helen+staff
https://gmc-hq.co.uk/?s=James+staff
Digital and blended learning: What does good look like?
Images, videos, and additional information broken in to 9 areas highlighting ‘what
good looks like’ created by the DBLCs.
Link/ source: https://www.thinglink.com/card/1413469472034914307
Digital Strategies
Case study and exemplars, presentation to AoC GMCG Principals meeting
Link/ source: https://vimeo.com/508843673/771ca0dcc6
GMCG Digital Project Case Study
Eve Sheppard and Stacey Salt from Oldham College put together the ‘project jigsaw’:
their collection of outcomes having explored, played, shared and learnt through the
project.
Link/ source: https://padlet.com/eve_sheppard/ozlcgelzljb17ild
How do we support teachers to develop their online and blended learning practice?
Two digital and blended learning champions, Stacey Foy from The Manchester College
and James Brabin, from Wigan and Leigh College, share their approaches to staff
development and explain their rationales.
Link/ source:
https://gmc-hq.co.uk/?s=support+teachers+develop+blended+learning+practice
How to drive institutional change with CPD
In this case study James Brabin from Wigan & Leigh College summarises how they
used the GMC Digital Blended Learning Champion project to drive institutional change
through CPD
Link/ source: https://gmc-hq.co.uk/resource-category/leadership-management/
and https://wakelet.com/wake/8nsaBFlsQAdA4ZsnIChye
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How to make institutional change with eLearning
An exploration of how the team at Wigan and Leigh College have supported their
colleagues to implement strategic changes in blended and digital learning.
Link/ source:
https://gmc-hq.co.uk/?s=How+to+make+institutional+change+with+eLearning
Let’s get digital!
In this podcast series, Stacey Salt and Eve Sheppard from Oldham College interview
teachers in the college. The first Podcast looks at the positive impacts of using YouTube
as a platform for asynchronous learning.
Link/ source: https://anchor.fm/digitalfe
Looking into What Makes Good Practice in Digital Learning
In this Podcast, Helen Green from Hopwood hall College conducts interviews with
teachers from across curriculum areas on their experiences of leading digital and
blended learning.
Link/ source: https://anchor.fm/helengreen
Sharing and capturing emerging insights
Sharing and capturing emerging insights taken during Greater Manchester Colleges
Group (GMCG): ‘Visioning the Future - Leadership of Learning’ Event
Link/ source: https://app.box.com/s/4x4mk9tjt9nrejd1bv21cgq39fivfqca
The way forward - Ensuring all learners can access high quality blended learning
Sharing and capturing the way forward - ensuring all learners can access high quality
blended learning taken during Greater Manchester Colleges Group (GMCG): ‘Visioning
the Future - Leadership of Learning’ Event
Link/ source: https://app.box.com/s/4x4mk9tjt9nrejd1bv21cgq39fivfqca
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